


Provide a definition on your card;
put your name on the card.

Pass it around the table,
with each person reading and
responding to it.



HOW DO YOU
DEFINE
REFLECTION?

WHY IS HIGHER
EDUCATION
INCREASINGLY
TURNING TO
REFLECTION?



DEFINING REFLECTION /carol Rodgers

These tour criteria mclude the following:

I} Reflection is a meaning-making process that moves a learner from
one experience mnto the next with deeper understanding of its rela-
tionships with and connections to other experiences and ideas. It is
the thread that makes continuity of learning possible, and ensures the
progress of the individual and, ultimately, society. It is a means to
essentially moral ends.

2. Reflection is a systematic, rigorous, disciplined way of thinking,

with its roots in scientific inquiry.

5. |Reflection needs to happen in community,|in interaction with others,

4. [Reflection requires attitudes that value the personal and intellec-
tual growth of oneself and of others.




HARVARD BUSINESS REVIEW

We define reflection as the
intentional attempt to synthesize,
abstract, and articulate the
key lessons learned from experience.



IN SCHOOL: Reflection as opportunity to
make connections~~and meaning~~from
the past, often as a stage for the future

Delivered curriculum

Experienced curriculum

Laved curriculum




REFLECTION

* A process by which
you are able to assess your

own work

* A process that allows you to

make connections and think about your
learning

* A process that allows you to make knowledge
To reflect, you (1) stop the flow of work
(2) review what you have done
(3) prepare to share

what you have learned



WHAT ARE SOME FUNCTIONS OF
REFLECTION?

* Meta-cognition
* Account of process
« Self-assessment generally

» Self-assessment in terms of outcomes

- Account of learning; acct keyed to development?
- Synthesis: making knowledge
- Exploration

* The development of a theory

* Connection of prior and
new knowledge

* Goal-setting
* Other. ..



HOW PROPLE LEARN

*Prior Knowledge H : l] , I L
*Novices and Experts W Bﬂpe Il
*Mental Maps - N
*Contextualized ‘-é ,;,,,,;
Practice r‘ Experience,
*Explicitness e ¥

eReflection




SOME MODELS

ALVERNO DEVELOPMENTAL

MEDICAL PROGRESSION

RE-ITERATIVE PRACTICE AND KEY WORD MODEL

AAC&U INTEGRATIVE LEARNING

LOYOLA EXPERIENTIAL ePORTFOLIOS
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Appendix 1
Development in Eeflective Thinking
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Areas of Development
Ability to selfassess

+  using feedback & evidence

+  making judoments

«  obsening own performance

« finding & analzing patterns

Introductory
*global judgments wio evidence,
*zees pefonmance same as
assignment {did what was told)

* repeats judgments of evaluators
*zees feedback as affirnation and
evidence

*harrates process (did this; did thaty

*observes rather than infers

Intermediate
*applies disciplinary constructs
*demonstrates deeper understanding
of concept

*Uses feedback to expand
understanding

*Recoghizes connections, links, and
relationships, such as cause & effect

*Makes inferences {relates judaments
to evidence)

Advanced

*Dhserves intentional changes as a
haszis for higher learning

*Probes own work and understanding

*Lzes multiple and interdizciplinany
frameworks to understand

*Makes connections, applications, and
uzes to move forward

Awwareness of how one leams
«  Concepts and
misconceptions

+  Knowledge Construction

*Limits concept development to the
terms given in the azsignment
*Sees feedback as external and not
subject to analysis

*Sees knowledge construction only
within tenms of the assignment

*Emplovs personal theores largely
without explanation or analysis

*Sees feedhack as ameans to
understanding links between current
and future performance

*Motes changes in ovwn patters of
perfanmance,;

*Sees knowledge construction as
integrating known and nesy
knowledge

*Applies theories ar broader
framewnrks to discussion of learmning

*Integrates feedback and past
performance to construct future
learning plans

*Uzes growing awareness of
knowledge structures to envision
future learning

*Lnderstands own performance as a
learner and transfers learning
sirategies to multiple contexts

Developing lifelang leaming skils
»  Developing identity as a
learner

contexts
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s Draw -

s Transferting learning to other

*Confuses perfarmance and feedback
with identity as a learner

*zes generalized notions of success
or effectiveness as hasis for reflection

*Global selfevaluations minimize
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*Selt-identifies as a learner, construct-
ing meaning within exparience, now
and in the future

*auestions personal assumptions and
recognizes multiple perspectives

=N

*Bees own identify as a learner,
employing internalized construction of
effectiveness

Guestions assumptions to canstruct
intellectual commitments, aware of
multiple perspectives
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Reflective Practice in the Edinburgh Medical Curriculum

P ROFESSIONAL DEVELOPMENT PORTFOLIQ

SELF APPRAISAL
Reflection on OWN PERFORMANCE from a synthesis of the evidence
Learning Objectives
SWOT analysis, etc
LEADS T GOALS, PLANS AND ACTION

- I T AN

RECORD OF GENERIC LOGBOOKS CRITICAL INCIDENT LEARNING PORTFOLIO
PROFESSIONAL SKILLS ANALYSES

Reflection on

Reflection on OWWN _
Reflection an FERFORMANC Reflection an > KNOWLEDQI_E (key topics!
PERFORMA'M a focussed Ieami >KNO\NLEDGL an:l, around specific patients)
opportunity 0N PERFORMANCE
(around a specific 3 Party Information on
3rd Party information on incident) performance
performance from

Tutorssclinicians

OTHER PERFORMANCE INDICATORS ASSESSMENT RESULTS PEER & TUTOR FEEDBACK
E.g. posters, presentations, papers
Performance in exams and

N ! Performance in group work
letters, cerificates of competence in-course assessments

and projects

3rd Party information 3rd Party information




Re-1terative Key Terms

What is rhetoric?

What do we know about rhetoric?
Why should we study rhetoric?
Why—and how--should we practice 1t?

(What 1s a seminary of higher learning?
What 1s a reflective life?)



INTEGRATIVE LEARNING VALUE Rusric
o e emasoe, plese w0y

Definiti

Integrative learning is an understanding and 2 dispozition that a student bulds across the curricalum and co-curriculum, from making umple connections among idex: and experiences to synthesizing and
transferring learning to new, complex wutuation: within and beyoad the campus.

Evsluator: are encoumsged 1o assign & yero % awy work saeple or collection of work that does wot meet benchmark (cell one) level performance.

Milestones

3

-
-

amoag experience: outude of the formal
academic experience: such as internthip:
and tmavel abroad) to deepen
understanding of Seld: of study and to
broaden own points of view:

Effectively selects and develops
example: of Lfe expeciences, daxwn fom
a vagiety of context: (e.g. family Life,
wock expesience), to illuminate
concepts/theories/ fameworks of fields
of study.

Compares life experience: and academic
Imowledge to infer differences, as well a3
perspectives other than owmn.

Independently creates wholes out of
multiple pare: (syuthesizes) or draws
ot theories from more than one Held of
study ot perspective.

Independently connects examples, facts,
or theoge: from more than one feld of

study ot perspective.

When prompted, connect: examples,
facts, or theoge: from more than one feld

of study or perspective.

or theodes from more than one field of

study or perspectie.

or thearies from more than one field of

study or perspective.

or methodologies ganed in one situation
to new situation: to solve problems or
explore izsues.

Uses skills, abilities, theogies, oz
metbodologie: gamed in one umation ina
new situation to contribute to

understanding of problems or izzues.

Uses, in 2 bazie way, skills, abilities,
theoties, or methodologies gained in one

situation in 4 new situation.

Fulflls the azugnment(s) by chooing 2
format, language or graph (or other visual
repeesentation) in ways that enhance
meaning, making clear the
interdependence of language and
meaning, thought and expression.

Fulfils the assignment(s) by chooung a
format, language or graph (or other visual
tepresentation) to explicidy connect
content and form, demon:trating
awazenes: of purpote and audience.

Fulfills the assignment(s) by choozing a
bmn,hngug:oxguph(uothunmnl
representation) that connects in a basic
way what it being communicated
(content) with how it is said (form).

Fulfills the aszignment(s) (ie. to produce
an es2ay, 2 poster, a video, 2 powerpoint
presennation, ete ) in an appropriate
form.

on self assessment, rﬂﬁmwtmﬂnnﬂ

Eomision: a future self (and possibly
make: plan: that buld on past
expezience:) that have occurred acros:
multiple and diverse contexts.

factoes (e.g, works with ambiguity and
ethical frameworks).

(within specific performance: or event:)
to increase effectiveness in different
contexts (through increased self

arareness).
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Building on participation in an engaged learning course (defined as a structured project or
experience of service-leaming, an academic internship, professional fieldwork, undergraduate
research, or a public artistic performance), a Loyola student will be able to:

1. synthesize out-of-classroom and in-classroom learning through reflection

2. relate the experience of engaged learning to intellectual, personal, professional, and/or civic
development

3. connect the engaged learning experience to the mission of Loyola University Chicago to
‘expand knowledge in the service of humanity through learning, justice, and faith,




Section 3: En

Levels/Criteria

d Learning Rubri

Does Not Meet/
Partially Meets
Expectations (1)

Meets
Expectations (2)

Exceeds
Expectations (3)

Score/Level

Synthesis through
Reflection

Does not clearly
connect out-of-class
and in-class
experiences as they
relate to the Engaged
Learning Experience,
or does not
demonstrate
meaningful reflection
upon the experience.

Articulates clear
connections between
the in-class and out-
of-class components of
the Engaged Learning
Experience, and reflects
meaningfully upon the
experience.

Demonstrates clear
connection/s between
the in-class and out-
of-class components of
the Engaged Learning
Experience, and
demonstrates
exceptional insight in
meaningful reflection
upon the experience.

Relate Experience
to Development

Lacks clear connection
between the Engaged
Learningexperience
and the student’s
intellectual, personal,
professional, and/or
civic development, or
does not demonstrate
meaningful reflection
upon the experience.

Clearly articulates how
the Engaged Learning
experience contributed
to the student’s
intellectual, personal,
professional, and/or
civic development, and
reflects meaningfully
upon the experience.

Clearly articulates how
the EL experience
contributed to
intellectual, personal,
professional, and/or
civic development, and
demonstrates
exceptional insight in
meaningful reflection
upon the experience.

Connect Engaged
Learning to Loyola
University Chicago
Mission

Does not articulate a
clear connection
between the Engaged
Learning experience
and Loyola's mission
to "expand knowledge
in the service of
humanity through
learning, justice, and
faith."

Articulates a clear
connection between the
Engaged Learning
experience and Loyola's
mission to "expand
knowledge in the
service of humanity
through learning,
justice, and faith."

Demonstrates how the
Engaged Learning
experience helped put
into action Loyola's
mission to "expand
knowledge in the
service of humanity
through learning,
justice, and faith.”




Semce is complex becausel t is more than just gmng out SO medicine. Doing service
sliestneverrrelationships between tvo-parties-ustallywith-one betngnore powerful
than the other. There would not be a need for service work if everyone were equal in
opportunities and resources| Service is also complex berause it is hard to determine how
much help can one can possiblydo. T Star ing and Community Service, Morton

states, ‘It is never smart to intervene in an ecosystem without understanding how all of its

parts are interrelated.” We can help people in clinics by providing resources they might not

have had access to, but there are bigger problems within communities. It is hard to help
without understanding why people are in certain poverty states, why the economic status
of a country is what it is, how the political workings of the country are, etc. Many
volunteers are far from understanding many of the issues at hand, and only the surface of
these problems are addressed on these mission trips.
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An Emerging Trend

Reflection on individual artifacts

Reflection on the set of artifacts

Reflective exercises themselves



POSSIBLE ASSIGNMENTS

2. Return to your card. What 1is reflection?

Has your definition changed, and if so, how?



Final Reflection
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3. Learning as You Go

= choose one piece of writing you've completed thus far and add i to your
portfolio, including with 1t a reflection responding to three questions (and

send your utl to kyancey(@fsu.edu)

What 1s the artifact within the
larger context of the course/experience?

So what, or why was this a meaningful experience?

Now what, or what do I need to know or do for the
learning that lies ahead?



What Do Students Say?

Please rank on a scale of 1{low) to 4 (high) how helpful the followmng activities were.

Photo Notes on the blog 2.4 <:
Weekiy notes from instructor 3.0
Choosing your three classroom artifacts and receiving response to them 3.7
Curatonal actvity for ePortfolio artfact selections 3.7
ePortfolios




4. Reflecting on a Set of School Artifacts to
Demonstrate Development or Achievement to a
Campus Audience

Development or achievement?

Three artifacts?

What do they show? 150 words.

How 1s this reflection like
and/ or different from the
previous one’?



5. Choosing and Reflecting on an Artifact to
Demonstrate a Pivotal Moment

What is the pivotal moment? When
did 1t occur? Why and how 1s 1t
pivotal?

What 1s the artifact representing this moment?

Explain how the artifact represents this learning?



6. Reflecting on a Set of Expanded Artifacts to
Demonstrate Achievement to a Public Audience

Who is the public audience?

Return to your three artifacts and add one
from out of school: what does i1t contribute
to the set?

Talk with your colleague about how you will reflectively
frame these four artifacts: what does the audience
need to know, and why?



SELF ASSESSMENT
ORIENTED TO PAST AND FUTURE

Include a reflection of no more than 2 pages
speaking to

--the strengths of the project
--the weaknesses of the project
-- how you understand the future of the project
--what you learned in completing the
project



Using a heunstic to set the (learning) stage

Who are you as a student

Who are you as a student 1n thus
class/experiencer

Who are you as a person 1n thus
class/experiencer

What do you have to contributer
What do you have to learnr

What key 1deas can you draw on as you
both contribute and learnr




RECOMMENDATIONS

Deade what yofur goal for retlection 1s.

hat ki1M]ection

fiultiple kinds ot tas

Retlection 45 1terative: what 1s the l‘h@

Retlectiofa 1s social: who

Decide

ou'll suppott.

Include 1 s, but not too many.

resp onding?

What change--1n atiwtude, process, knowledge, text--are you hoping to

|

What will you learn?




A REFLECTIVE SUMMARY

What have you learned about reflection?

Of the 1deas presented, which seems
most promising or useful, and why?

What questions do you have about reflection?



THANK
YOU



