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SCENARIO ONE In a general education program emphasizing integrative learning,
students are required to submit a passing electronic portfolio keyed to critical thinking and
information literacy in multiple contexts. The portfolio is required to include at least five
artifacts from at least three courses. Artifacts could include, for example, print documents;
powerpoint slides with a script for the talk that accompanied them; a streaming video of a
team project; lab reports; an annotated bibliography; concept maps; links to drafts and notes;
and work documents (e.g., spreadsheets) from workplace sites. Students' collection of
artifacts is guided by scoring guide; and they write a reflection on what they have learned in
creating these artifacts. Elected faculty meet every term to review and score the portfolios.
Students who do not pass are given a detailed explanation as to why; they are also required
to attend at least one session with a tutor at the Electronic Portfolio Studio. For program
assessment, a small group of faculty are paid during the summer to score a random sample
of portfolios; the faculty leader summarizes the results, reads across them for patterns of
success and weakness, and presents this analysis to the faculty so they may determine what
curricular changes should be made.

SCENARIO TWO The faculty in pre-professional programs--like engineering,
architecture, and nursing--have designed an electronic portfolio as a way to encourage
students to reflect upon their own development, to make connections between and across
classes and workplace experiences, and to begin planning for their own academic,
professional, and personal futures. The faculty develop a pilot portfolio project in which
students are required to include one artifact from each class that they have completed, and
three artifacts from their personal or workplace lives; all of the artifacts are supposed to
show that the student is a developing professional. In the portfolio reflection, students
comment on how the artifacts show their developing professionalism. The portfolios are
reviewed by a collaborative team of faculty and potential employers (e.g., engineers, nurses);
their observations are recorded and shared with the full faculty, who consider what if any
changes they want to make to the portfolio design and the curriculum.

SCENARIO THREE To graduate, each student at Portfolio College needs to create a
writing portfolio; portfolios are submitted at the beginning of the sophomore year so that if
the portfolio doesn't pass, the student has time to work on his or her writing and re-submit a
portfolio. In creating the portfolio, the student must include artifacts from at least three
general education classes and show a diversity of rhetorical strategies, including the ability to
observe, to analyze complex information, to interpret, and to identify and evaluate sources.
Faculty rate the portfolios every summer; students receive a no pass, pass, or extraordinary
pass; typically, over 80 of the students receive a pass. Program enhancement has taken
various forms: (1) anticipating that students will need to draw on their writing for the
portfolio, faculty have reworked introductory courses with the portfolio in mind; (2)
building on the portfolio as a foundation, three departments (sociology, criminology, and
economics) have revised their sophomore capstone projects to build specifically on the
portfolio’s tasks; and (3) since scores overall showed that students weren't adept at making
arguments using numerical data, a workshop on writing assighments requiring work with
quantitative data has been offered to faculty.
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