ePortfolio Models, Scoring Guides, and In Practice
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And what difference does the model make?
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Using several frames of reference and several kinds of
visuals, Visual Rhetoric will explose three related

questions.

o First, what does it mean to know through
visuals—be they pictures, images, maps, ot
photographs?
Second, what 15 the relationship between what
we know and how what we know s gepresented: do we know and then represent and/or do
we know through the process of representing, or both? And what difference does the answer
to this question make?
Third, what ace the sichest contexts for visual rhetoric? Contests for consideration mchude
the visual display of mformation, particularly as seen m an historical contest; photograph\‘
withits claim of representation and its
function of construction; and mulimodakiy,
with its multiple semiotic systems working
sometimes together, sometimes at cross

pusposes.

To answer these questions, we will read widely and

look closely and from afar, borrowing from Sonja

Foss’ three-part framework to see these tests, m

themselves and as prototypes, for what they can help

us understand about visual thetoric: (I)as a’gfm‘ what

1s visual thetoric?; (2) as 4 fleld of :lmj mth certam areas of focus: what are the areas of focus ml.‘mn

the role of design as a tacit expression or tool and of design as a more mtentional dimension of
visual thetoric. Not least, we will also consider how

thetoric mflects visual, how visual mflects thetoric, and

how the two terms wosk together to create—possibly?’—

something larger than the sum of their two parts.

After completing this course, you'll be able to define
visual thetosic, understand several of the contexts from
which 1t has emerged and m which 1t participates, and
rasse significant questions currently m plav. Youll also be
able to cite key works i, and thinkers commenting on,
visual thetoric and consider its role m both various
scholatly communities (mcluding thetoric and
composition and communication studses) and the
classzoom.

Tests.
--Besger, Anather Way of Telling
~-Faigley, Material Literay and Visual Design:
btty:/ | www.cwrlutexas.edu] ~faigley/ work/ material_lteracy/ materialktm!
~-Rose, Visual Methodslogies
--Handa, ed., Vitwal Rhetortc in 2
Digital Warli?H
~Hill and Helmers, eds., Defining
Vioual Rhetoric= HH
--Sontag (selections; pdf), On
Photograhy
--Many other articles m pdf and on
the web

irements
The course requires that you
@ partcpate i class and
onlne
read material as 1t 15 due
complete homework
assignments, small and
large projects, and emails
when they ate due
share assignments with colleagues, with visual communication as stipulated
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Learning Philosophy Statement
Pathways
Past learning, including failure

Digital citizenship



ELA 1559: Collect, Select, and Reflect
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ELA 1559: Collect, Select, Reflect

COURSE DESCRIPTION

Transcripts and resumes in the 21st century have to be more than documentation on paper. Ths 1s not
only because computers have become ubiquitous, but also because digital technology allows us to
represent who we are to others and to ourselves in more multi-dimensional ways than print can. This in
turn allows those who assess or evaluate us to have a nch, vanied, and more representative picture of who
we are 1n terms of our expenences, our capabilities, our accomplishments, and, ultimately, our
individuality. Electromic portfolios (e-portfolios) are a




Making-ness

The primary focus of the course will be on collecting
and organizing digital artifacts, selecting appropriate
and varied items for each e-portfolio, and reflecting on
your work through biographical self-introductions,
informative captions, reflective cover letters, and
focused (rubric-based) self-assessments.

In this class you will assemble three e-portfolios: a learning e-
portfolio (created for personal educational and reflective
purposes). a presentational e-portfolio (targeting audiences such

as prospective employers, instructors, peers. or others), and an
exploratory e-portfolio (based on any creative topic of iterest to
you).







HOW DO SCORING GUIDES FUNCTION?

They establish parameters.

They privilege certain features as they
exclude others.

They convey what they privilege within a
visual rhetoric.

They articulate a curriculum; they can be
used to collect information

(evidence/documentation) on process and
product, on consumption and production.

They can provide space for an individual
student "inside" the curriculum.



BUT THEY HAVE PROBLEMS . . .

* They can determine (rather than influence)
behavior

* They suggest a precision that is false
* They can’t include everything

- Sometimes they “measure” something other
than what was intended

* The benchmarks can slip



STILL . ..

Can you create a guide that i1s specific in outcomes and
flexible in application?

Can you create a guide that encourages students to
engage in processes?

Can you create a guide that encourage students to
engage in self-assessment

synthesis, interdisciplinarity, and integrative
learning?




READ ;) (in teams?)

. What does this ePortfolio do?

. What did you like?

. What concerns/questions do you

have?



SCORE!

How did they work?

What recommendations
would you make?
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Selection of Artifacts | The artifacts and work | Some of the artifacts | Most artifacts and All artifacts and work
samples do not relate | and work samples are | work samples are samples are clearly and
to the purpose of the | related to the purpose |related to the purpose |directly related to the
eportfolio. of the eportfolio. of the eportfolio. purpose of the

eportfolio. Awide
variety of artifacts is
included.

Descriptive Text No artifacts are Some of the artifacts | Most of the artifacts | All artifacts are
accompanied by a are accompanied by a | are accompanied bya | accompanied by a
caption that clearly ~ [caption that clearly ~ |captionthat clearly | caption that clearly
explains the explains the explains the explains the
importance of the item |importance of the item |importance of the item |importance of the item
including title, author, |including title, author, |work including title, | including title, author,
and date. and date. author, and date. and date.

Reflective The reflections donot | A few of the reflections | Most of the reflections | All reflections clearly

Commentary explain growth or explain growthand  |explaingrowthand | explain how the
include goals for include goals for include goals for artifact demonstrates
continued learning. | continued learning. [ continued learning. | vour growth,

competencies,
accomplishments, and
include goals for
continued learning
(long and short term).




Stanford Notation 1n Science Communication

and Adapted

Puss

The ePortfolio as a whole, including the cover letter, artifacts, and artifact reflections,
demonsirates a high level of proficiency and expertise in science communication and
consistent achievement of the Notation’s learning outcomes. The cover letter provides a
coherent and compelling framework for the ePortfolio, reflecting on the student’s
development as a versatile and effective science communicator and offering sufficient

evidence to support individual claims. Artifact reflections articulate the rhetorical situation




Developmental Perspectives on Reflective Learning

Frameworks Themes

Beginni

Intermediate

Advanced

Self Azsessment
Framework

® Observing
performance

¢ Uszmg evidence.
feedback

¢ Finding/ analyzing
patterns

* Making judgment:

Vague, global judgments, asserted
w0 evidence

Simply repeats descripaon,
judgzment of assessors

Sees performance as same as
assignment (e.z , did what was
told)

Sees feedback as affinmation and
evidence

Offers procedural stones,
descnibing action w'o
perspecuve on ability

Doesa’t move from observation o
inference

Relates judzments conclusions
10 evidence (inference)

Deepens understanding of
ability

Uses feedback to expand
understanding of ability

Connections and links are
realized in plans

Recogmizes cause and effect
relatonships

Uses designated discipline
frameworks

Makes connactions, applications,
and uses to move forward

Observes intentional changes as a
basis for higher learmuing

Uses multiple Sameworks from
disciplines and beyond

Probes own work and meaning of
ability

Uses ability as a framework for
learming and assisting others

How People Learn

* Concepts and
Misconceptions

* Knowledge
Constructhion

* Metacogmtion

Sees feedback as external and not
subject to control and analysis

Sees knowledge constructon as
only what 1s received through
assignment assessment

Meaning of ability is limited to
the terms ziven in the
assignment 'assessment

Employs personal theones, more
or less consciously

Sees feedback as 2 means for
understanding links between
her performance and target
abilines

Uses diverse tools and notes
own changes in own pattams
of performance

Begins t0 have an
understanding of the tools
bemg employed and the
metacognitive nature of one’s
decisions and planning

Uses explicit theory applications

Incorporates feedback and past
performance in constructing
further performance and leammng
plans

Uses growmng command of
knowledge stucture (e.2.,
expertse, discipline. theory,
abilities) as a foundanon for
further leammg

Understands own performance as a
learner and wansfers leaming
strategies to multiple contexts

Learning That Lasts

® Developmg
uiennty as a leamner

Observes personal behavior with
concrete relanonships to broad
cnitena

Utilizes cntenia and generalized
notions of effectiveness/success

Self-identifies as a leamner,
constructing meaning in
expenence

Employs a concern for a future
self and performance

Elaborates own ideanty as
professional and mdividual
including self as leamer

Employs an intemalized
construction of effectiveness




Besides demonstrating a student’s grasp of the central subject of their studies, web portfolios
promote four goals of liberal learning: recognizing connections, being reflective about intellectual

and personal growth, building intellectual communty, and building bridges to communities outside
the academy.

Excellent web portfolios are charactenzed by the meaningful coherence of the whole, the quality of
the individual pages, the clarity and logic of the overall design, the creativity and thoroughness of the
links, the degree to which the rationale for particular links 15 explicit and sensible, the critical

judgment apparent mn the selection of external sites, the extent of the portfolio, and the portfolios
overall aesthetic quality.

ok PASS NO PASS

4 3 2 1

V' Besides demonstrating a student’s grasp of the central
subject of their studies,




SOME GUIDANCE ON GUIDES

- CREATE A VOCABULARY THAT MOVES
STUDENTS INTO THE CURRICULUM; HELPS THEM
LEARN WHAT THE CURRICULUM INCLUDES;
CONNECTS THEM TO WORK OUTSIDE THE CLASS;
AND ASSISTS THEM IN TRANSFERRING WHAT
THEY HAVE LEARNED TO NEW SITES

- CONSIDER HOW MUCH OF THAT LANGUAGE IS
DISCIPLINARY: IS THIS A MARKER OF GREATER
STUDENT ACHIEVEMENT?



- CONNECT THIS VOCABULARY TO LARGER
(NATIONAL?) INTELLECTUAL FRAMEWORKS

->WORK FROM STUDENT TEXTS TO DEVELOP A
LANGUAGE THAT DESCRIBES WHAT IS VALUED:
“GRAPPLES WITH”

2> CREATE A GUIDE THAT SHOWS STUDENTS HOW
THEY CAN MOVE UP FROM ONE LEVEL OF QUALITY
TO THE NEXT

—->USE A MODEL THAT HAS AN EVEN NUMBER OF
POINTS

—2>1F POSSIBLE, BUILD IN STUDENTS GOALS.

2REVISE THE MODEL AS YOU GO.



THANK YOU!
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